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Technical Support
Universal Screening for Risk of Reading Difficulties,
including Characteristics of Dyslexia

This guidance is based off information provided by the vendor and
Is provided to assist districts in quickly finding essential information

for using this screening instrument to meet the requirements of

the Reading Sufficiency Act (RSA) and screening for characteristics

of dyslexia. Specific questions about the assessment should be
directed to the vendor.
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General Information
Contact Information
Website www.amiralearning.com
Name Trisha Jones
Phone 405.762.6020
Email Trisha.Jones@amiralearning.com
Administration Information
Setting Amira is administered online.
Average Time 10-15 minutes
Characteristics Amira automatically proctors and scores all dyslexia screens
of Dyslexia providing a specific indication of high -risk students.
Grade Level Assessment Pathway
Beginning of Year Middle of Year End of Year
< | Administer Universal Administer Universal screening to »
@ | screening to all students. all students. Administer
@ | Use results to guide . . ) Universal
© | instruction. Write IPRI and administer dyslexia screening to all
< vResults are reported on the RSA screening to students below the students .
'E Survey: Beginning of Year report. grade -level target.
Administer Universal Administer Universal screening to
o | screening to all students. all students. Administer
8 Write IPRI and administer Adjust IPRI for students as needed. Universal
O | dyslexia screening to Write IPRI for students who have screening to all
& | student s below the grade - | dropped below the grade  -level students.
.| level target.
7, g target.
Guidance for Testing Remotely
Guidance for conducting Amira assessments remotely can be found here:
Directions & Best Practices for Remote Assessment Administration
Oklahoma State Department of Education | Updated September 2023
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Assessment Administration L\

Assessment Components
The following subtests are used to determine the composite score and guide
instructional decisions.

Content Area Assessment Name Abbreviation
Phonemic Awareness Amira Screener PA PR PA PR
Alpha_tbenc Principle and Basic Amira Screener Decoding PR DC PR
Phonics
Advanceq Phonics and Word Amira Screener Word Rec PR WR PR
Attack Skills
Accurate and Fluent Reading Amira Screener ORF PR ORF PR
of Connected Text
Reading Comprehension Amira Screener Comp PR CM PR
To screen for characteristics of dyslexia, students must first take the Universal
Screening Assessment.

Measure Approximate Time to Administer
RAN 2 minutes
Phonics/Alphabetic Knowledge 2 minutes
Word Identification Fluency 2-3 minutes
Phonemic Awareness: ,

. _ 2 minutes
Blending & Segmenting
Nonsense Word Fluency/ ,

. 2 minutes
Decoding
Oral Reading Fluency 2 minutes
Reading Comprehension 2 minutes
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Special Considerations P
Accommodations

Amira is avoice -based interface.  The software supports a range of accommaodations

for students with special needs.

g?dDAN aAe ! BdaAyr ! QOQeBBeDAAdeATr

English Learners
Amira enables screening in both Spanish and English. Amira also provides English
screening with Spanish Language Proctoring.

Enable Spanish Directions and Prompts while Reading in English

To meet the requirements for promotion through Pathway 2 with the scree ning
assessment, the student must be able to meet the end -of-year 3™-grade target in
English.
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Using the Data to Determine Risk

Grade Level Targets

The following descriptors are provided by Houghton Mifflin Harcourt to assist in
interpreting student scores. For a more in -depth explanation, please refer to the
Technical Guide for Amira Assessment provided by the publisher.

At or Above Benchmark. For students who score At or Above Benchmark, the
overall likelihood of achieving subsequent reading goals is approximately 80% to
90%. These students are likely to need effective core instruction to meet subsequent
early literacy and/or reading goals.

Below Benchmark. For students with scores between the benchmark goal and the
cut point for risk, the overall like lihood of achieving subsequent early literacy/reading
goals is approximately 40% to 60%. These students are likely to need strategic

support to ensure their achievement of future goals. Strategic support generally

consists of carefully targeted supplementa | support in specific skill areas in which
students are having difficulty.

Well Below Benchmark. For students who score below the cut point for risk, the
overall likelihood of achieving subsequent early literacy/reading goals is low,
approximately 10% to 2 0%. These students are identified as likely to need intensive
support. Intensive support refers to interventions that incorporate something more

or something different from the core curriculum or supplemental support.

First, second, or third grade students who meet the end  -of-year third grade -level
target score are eligible for promotion to fourth grade. For Amira students must
have a composite score of 40th PR to meet this option. According to state statute

77 Asfis A nnNnnssone>yuUuyaemdRtratédproficmey tiroughm? DANAA t Ar
screening instrument, the district shall provide notification to the parent or guardian

of the student that they have satisfied the requirements of the Reading Sufficiency

| Oh AADZ R¢gAKAK Aen kN r?2kYNOA aAe &ENANAAGeAsX

The sco res listed on the following chart are the Reading Composite Scores
determined by the required assessments listed above. The composite scores listed in
the table reflect the grade -level target scores.  Students scoring below the At
Benchmark Score are consid ered at -risk for not meeting grade level reading
expectations, and should be placed on an Individualized Program of Reading
Instruction (IPRI).

Amira’'s benchmarks are keyed to the Amira Reading Mastery composite score
(ARM). This composite score is available for every student that takes the
Screener/Assessment in both teacher and District reporting.

Data can be accessed in the following ways:

1 Teacher Access: Teachers will view the PR score through the Instructional
Recommendations Report

1 Administrat or Access: Administrators will be able to view the ARM (Amira
Reading Mastery Score) and PR through their weekly Amira extracts (Note:
ARM/PR correlations can be found through the following link: Technical
Guidance for the Oklahoma Screener )
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https://drive.google.com/file/d/1JziTwcOMFGfpj9yBnVXiNrV49AuJdiQ8/view?usp=sharing
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Determining Risk for Characteristics of Dyslexia
Step 1: Dyslexia Screening: Identify Dyslexia Risk
Following The Implementation Guide:

yt N dAQAdAAK raAaNn dr Ae OeBnAacN rA?DNAA &drt Ae | Bg e/
easy Vthe Dyslexia Risk Index (DRI) summarizes the degree to which a student is

evidencing the signals and markers of Dyslexia. Any student with a DRI score above 30

should be considered at  -risk. This number holds for ALL grades and ALL testing

ngADZrrs he? DEAyA ANNDZAe fecae’ Ake?2aA A nAAeni&kr eR
Dyslexia Risk Composite score, the greater the overall risk.

Summary:

TtN tdgftN&e A rA?DNAAYyr Err ANi gA édrt fAQeacNR At N
dyslexic or will have greater than normal struggle to acquire reading fluency.

R
]
b

Process:

CrgA?P ! BdgaeAyr éNneaeadA?f ae ¢DNAAJRT ATheNirststepsner A N f C
to log in and accesses the Reports Page. Next, choose the Dyslexia Risk Report. The DRI

is the number between 1 and 99 for each student, as shown below. This is the Composite

Score Amira provides to enable an overall assessment of risk.

m Amira Review Activity Reports ® Log Out
Select a Report

TRACKING REPORT BENCHMARK REPORT PROGRESS REPORT

e
View status and assign
a

Overv performance . View perfo ver time

|

PARENT REPORT INSTRUCTIONAL SKILLS STATUS
RECOMMENDATIONS skl

Sh:

friendly updates

Visualization of maste
= 2C 0 Using the Reading Rope.
Amira Review Activity Reports @ Help = Log Out
LEGEND
SKILLS DIAGNOSTIC < BACK TO ALL REPORTS
SR |, istic view of each student —] Student Risk Level @ B English Reading Risk

——— . .

— Dyslexia Risk

e

E— (i srirts E Spanish Reading Risk
57
. At Risk, Stronger Signals

At Risk, Weaker Signals

Parkside Cheryl Burns

Rosie Douglas
Parkside Reading

Margie Holt
READING RISK TYPE Low Risk

English Reading Risk Claudia Medina

Spanish Reading Risk { Risk Cut Line

Geneva Flores

Emesto Reynolds

Gretchen Bryant

Ignacio Owens

006880888
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Step 2: Universal Screening: Place Students in Tiers

Following The Implementation Guide:

e Tier 1: Core Instruction
o Score at or above the 40" percentile on universal screening. Core instruction
should meet the needs of these students, and an Individualized Program of
Reading Instruction (IPRI) is not needed.
o These students are not required to be assessed for characteristics of dyslexia.

* Tier 1 + Differentiation
o Initially score between the 26" — 39" percentile on universal screening
assessment. If there are one or more sub-test scores that are significantly lower
than the target, consider increasing intensity.
o These students must be assessed for characteristics of dyslexia.

e Tier 2: Supplemental Instruction
o Initially score between the 11" — 25" percentile on universal screening, OR
o Initially score between the 26" — 39 percentile but have received differentiated
instruction for more than 12 weeks or 3 data points on progress monitoring
without making significant progress.
o These students must be assessed for characteristics of dyslexia.

s Tier 3: Intensive Intervention
o Initially score between the 15t — 10" percentile on universal screening, OR
o Initially score between the 11t — 25t percentile but have received Tier 2
intervention for more than 20 weeks or 5 data points on progress monitoring
without making significant progress.
o These students must be assessed for characteristics of dyslexia.

Summary:

Overall mastery PRs  should be used to tier students.

To use the 4 -tier approach desired by Oklahoma, make sure the ARM version (as

opposed to the WCPM version) of the Instructional Recommendations report is on by

Aeet gAF AA At N AA?DNAA >KAAr r d Rdnamkes This will pkoeidea2 ADN&E At N
QekAhkeac AGNaEdAFf At Arn AAJPF Ar aAe At N At KAt eBA &Ne?daENBN/
i QENNAJGAT XR nANAr N OeAAAOA re?c& >AT Ae tAWN At dr OQe/
Process:

To tier students, utilize the Instructional Recommendation s (Reading Rope) Report.
First, go to the Reports Screen.
Next, choose the Instructional Recommendations Report

Tiers are determined by the Composite Scores for Overall Mastery. This is located on the
righthand, center of the report.

1 Students who should be in Tier 1 (Core) will show in Green.

1 Students who should be in Tier 1 + (Differentiation) will show in Blue.
1 Students who should be in a Tier 2 Intervention will be in Yellow.

1 Students who should be in a Tier 3 intervention will be in Red.

The Green/Blue/Yellow/Red classification is based specifically on the
Oklahoma cutlines.
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l |}Amirc Review Activity Reports ® Help @ Log Out
LEGEND
< BACK TO ALL REPORTS . Tier 3
1
Current Mastery What's Next To Improve...
Reading Rope Tier2
Background Knowledge Structure & Reasonin g o
Vocabulary 21 \ 1. Pre-K Winter Vocabulary, 1. K Fall Math - Knows Sk
Wlis Comirig Soon Comprehension T
Mary Beth Sklar e.g., out, see, down, big, about Five P! | ‘ Tier 1
made, two, mother, use,
once, air
STUDENT CLASSIFICATION BaEKkgRou g iodbilery 21
Oklahoma RSA Screening Knowledge e.g., your, little, over,
. going, house, another,
run, ran, feet, sat
3. Pre-K Spring Vocabulary,
Structures & e.q., then, first, eat, still, .
Reasoning A ol Composite score
-
Mastery / for Tiering
|

Phonological Awareness

Phonological 1. Identify consonant P . Decode single syllable 1. Read High Frequency
Awareness = words (NSYL =1) Words at Grade Level -
2. Identify Single Short big

Vowel "a" /&/ or /a/ in Know Primary Letter- Word

syllables Sound Correspondence 2. Read High Frequency Recognition
for Consonant 's* /s/ Words at Grade Level -

Sight Recognition

-

o

. 3. Identify Single Short back
Decoding 19 ‘ Vowel “a" /3/ or /a/ in 3. Know Primary Letter- 23
single syllable words Sound Correspondence 3. Read High Frequency
for Consonant "n" /n/ Words at Grade Level -
play

Sight

Recognition . ’ C View Details ) ( View Details )

Get Help NOW

Oklahoma State Department of Education
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Step 3: Universal Screening:
Review Subtest Scores to Decide on An Intervention Strategy

Following The Implementation Guide:

VENDOR-SPECIFIC TECHNICAL GUIDANCE

Each vendor provides a technical manual for both universal screeners and screeners for

dyslexia. These manuals can be found on the RSA Coordinator webpage. The universal screener

manual identifies the composite grade-level target for each assessment window in each grade.

Each technical manual for screeners of characteristics of dyslexia defines the risk level for each
ub-test. After completing screening assessments, the data team must review the sub-test \

scores for the student to determine if there is risk for dyslexia. If students are below the

provided threshold in any sub-tests, the team should consider the possibility of risk and provide

the appropriate instruction or intervention. The level of risk will help the team identify the

intensity of the intervention needed. For example, if a student is below the target on

assessments for phonemic awareness, appropriate intervention in the specific phonemic

awareness skill needed should be provided. If the student demonstrates severe risk, a more

intensive intervention will be needed. /

Summary:

For high -risk students, use sub -scores to identify the focus and intensity of the intervention.

Process:

First, navigate to the Instructional Recommendations Report from the Report Page.

Second, use the sub -scoresontheleft -t AADZ r DN eR At N a&Nneaan ae ¢DNAAJGRT
strengths and weaknesses.

Yyt N ué éNnecn rteir A rA?DANAAyr é IA?'Q‘CE NAQt At eNADZ e R
from1t099. The # ENAANGE At N WAA?N AtN rAace AP NE At N ra?DNAAyr B
grade expectations. A PR for a thread below 10 means that the need for an intervention is

extremely high. A PR between 10 and 25 indicates that an Intervention is desirable.

The focal point of the intervention strategy should be on the threads with the lowest scores.

Note:
The Overall Mastery PR for students is based on ARM. Therefore, the PR for students who
were not early readers will be the same as the PR for WCPM. The PR for students labelled

Early Readers will now show up, whereas in the WCPM version the PRs are blank (grey with

no number showing).

However, when the ARM version is on the PRs for sub -scores will be keyed to the ARM score,
not the WCPM score. Therefore, PRs for students with a WCPM score will be different than in
the non -ARM Recommendations report, often meaningfully different.

Oklahoma State Department of Education | Updated September 2023 9
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< BACK TO ALL REPORTS
Reading Rope

Howe Elementary Amira Class

Mary Beth Sklar

STUDENT CLASSIFICATION
Oklahoma RSA Screening

Review Activity Reports

Current Mastery What's Next

‘ 1. Pre-K Winter Vocabulary, 1. K Fall Math - Knows
e.g., out, see, down, big, about Five
made, two, mother, use,
once, air

Vocabulary | 21
Skills Coming Soon

Background

N

Pre-K Spring Vocabulary,

Knowledge e.g., your, little, over,
. going, house, another,
run, ran, feet, sat

3. Pre-K Spring Vocabulary,
Structures & - o then, first, eat, still,
Reasoning
View Details View Details
Phonological Awareness Sight Recognition
Phonological = 1. Identify consonant P 1. Decode singlehsyllable 1. Read High Frequency
Awareness words (NSYL =1) Words at Grade Level -
2. Identify Single Short big
Vowel "a* /a/ or /a/ in 2. Know Primary Letter-
syllables Sound Correspondence 2. Read High Frequency
i for Consonant *s" /s/ Words at Grade Level -
ify Si back
o ‘ 3. Identify Single Short
Decoding 1 9 Vowel "a* /&/ or /a/ in 3. Know Primary Letter-

single syllable words

Sound Correspondence
for Consonant "n" /n/

3. Read High Frequency
Words at Grade Level -
play

sight o
Recognition ( View Details ) ( View Details )

@ Help

To Improve...

Comprehension

21

Overall
Mastery

Word
Recognition

23

(= Log Out

LEGEND
.

Tier 2
. Tier 1 with differentiation

Tier 1

Get Help NOW
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